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As  an  educator,  I  seek  to  structure  learning  spaces  that  are  caring,  hospitable,  and
collaborative, nurturing a community of learners in search of truth under the guidance of the
Holy  Spirit.  Effective  education  involves  concepts  to  be  shared  and  critiqued  (lectures,
readings),  cases  to  be  solved  (examples,  case  studies,  supervised  practice)  and  values-
perspectives to be formed (dialogue, genuine conversations). We teach who we are, and a clear
sense of identity in Christ is pivotal. My goal for the programs I lead is to equip pastors and
educational leaders for teaching, discipleship, and missional church (Mt. 28: 18-20; Eph. 4:
11-16; Col. 1: 28).[1]

Curriculum Theory & Teaching Implications

“To teach is to have some content and a plan and some strategies and skills, to be sure. But to
teach is also to make choices about how time and space are used, what interactions will take
place, what rules and rhythms will govern them, what will be offered as nourishment and used
to build shared imagination, and what patterns will be laid out for students to move among.”
David I. Smith.[2]

While many view curriculum as a predetermined list of subjects, Elliot Eisner defines it as a
series  of  planned  events  with  educational  consequences.[3]  Michael  Connelly  and  Jean
Clandinin emphasize the significance of "persons," "experience," and "situation" in curriculum.
They  consider  the  "teacher"  as  crucial  because  curriculum planning  hinges  on  "teacher
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thinking" and "teacher doing." The teacher's role in orchestrating the interaction between
learners  and subject  matter  within  a  specific  context  is  pivotal.  For  them,  curriculum is
something experienced in a particular situation (Fig. 1).[4]

Allan Ornstein and Francis Hunkins view curriculum as comprising four common elements,
which corresponds to Connelly and Clandinin. They are: (1) Objectives (outcomes); (2) Content
(subject matter); (3) Learning experiences (dynamic interactions between teacher, learner, and
subject  matter);  (4)  Evaluation  (quality  of  experience;  achievement  of  outcomes).  They
emphasized that how these parts are arranged are never neutral.[5]

Teaching as Structuring Learning Space and Developing Engaging Experiences

Before I review the syllabus and requirements, I begin every course with a lecture, “Covenant,
community and a culture of learning,” which outlines the values that structure my learning
space, some basic educational theories, and need for active learning.[6]

My values are as follows: (1) Care; (2) Hospitality; and (3) Community.[7]

Care - Students begin by sharing their backgrounds, concerns, and hopes for the course. They
use name cards for personalized interactions. [8] In online classes, students complete “our
learning community" forum. I offer a personal welcome and use this information for weekly
prayers for students. I also have a forum for prayer requests.

Hospitality - Students are encouraged to be open to new ideas from readings, lectures, and
group discussions. They are to listen to one another, promoting “genuine conversation.” [9]

Community - I emphasize collaboration, not competition. I have invited each class to my home
for a community meal since 2001 (until Covid-19 restrictions).[10]
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At the end of the course, students reflect on the values that structured their learning spaces
and  shaped  their  practices.  My  question  is,  are  these  educationally  and  theologically
sound?[11]

Learning as Participation in a Community of Truth

“In  its  briefest  form,  the  model  asks  teachers  to  consider  how  to  see  anew,  choose
engagement, and reshape practice” (author’s emphasis). David I. Smith.[12]

“The hallmark of the community of truth is in its claim that reality is a web of communal
relationships, and that we can know reality only by being in community with it” (author’s
emphasis). Parker Palmer.[13]

Mortimer Adler's  Paideia Proposal  consists of  three key elements:  didactic instruction for
acquiring organized knowledge, coaching to develop critical thinking skills through problem-
solving, and Socratic dialogue for deeper understanding through active discussions.[14] Parker
Palmer critiques the "objectivist myth of knowing" and advocates for a "community of truth"
where  both  experts  and  amateurs  gather  around  a  subject,  guided  by  shared  rules  of
observation and interpretation. Rather than absolutism or relativism, he encourages openness
to transcendence with the practice of "educational virtues."[15]

Some things I do in my classes:

Introduce concepts through didactic instruction, with Socratic dialogue to illuminate the
frameworks of understanding within which students operate. Jesus practiced both in his
teaching ministry.[16]
Facilitate and invite diverse viewpoints; encourage students to ‘embrace ambiguity.’
Often, the result is more questions than answers, but part of my work is to challenge the
‘objectivist myth of knowing.’[17] I adopt the “constructivist model” in teaching, which
according to Mayes and Freitas, is most suited to seminary education (see endnote
15).[18]
Case studies often spark good conversations, revealing the complexity of ministry. In
INTD 0701: Internship, students present cases and we reflect biblically and theologically
together in “ministry reflection seminars.”
Assignments match learning outcomes, and encourage critical engagement with key
texts and articles, with thoughtful applications.
Carefully curate a “resource” section on Moodle for every course so students can explore
related and updated research for further learning.

Person of the Teacher & Teaching as Spiritual Act

The goal of theological education is “the acquisition of a wisdom of God and the ways of God
fashioned from intellectual, affective, and behavioral understanding and evidenced by spiritual
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and moral maturity, relational integrity, knowledge of the Scripture and tradition, and the
capacity to exercise religious leadership.” Daniel Aleshire.[19]

This book builds on a simple premise: good teaching cannot be reduced to technique; good
teaching comes from the identity and integrity of the teacher  (author’s emphasis).  Parker
Palmer.[20]

Jesus condemned the religious teachers for their hypocrisy (Mt. 23: 1-36). In this context, Jesus
cautioned against accepting undue accolades (v8) or putting teachers on “pedestals” (v9). God
is our only Father; the Messiah is our only teacher (vs 9,10). James cautioned that not all
should be teachers because teachers would face stricter judgment (Jas. 3:1-2).

As I endeavor to form pastors and ministry leaders not just with the wisdom of God, but with
spiritual, moral, and relational integrity, here are some things I emphasize:

Each class begins with a short Bible meditation; the class responds with sharing and
prayer.
Convinced that transformation is ultimately the work of the Spirit, I pray for my students
as I prepare for class each week.
I have a lecture entitled: “The person of the teacher and teaching as a creative, spiritual
act” in CHED 0552: Learning to Teach; Teaching to Disciple. Since curriculum planning
rests largely on “teacher thinking” and “teacher doing,” students present their “teacher
chronicles” in CHED 0652: Curriculum Design for Learning & Discipleship to better
understand their education and discipleship values.[21]
We are fearfully and wonderfully made (Ps. 139:13-16; Eph. 2:10). We should know our
gifts (and limits), and the dangers of ministering out of a “false self.” I also emphasize
the crucial role self-care holds in ministry.[22]
Palmer notes: “Good teachers possess a capacity for connectedness. They are able to
weave a complex web of connections among themselves, their subjects, and their
students so that students can learn to weave a world for themselves.”[23] I am
vulnerable to share both “joys and failures” in ministry, and constantly seek to “join self,
and subject and students in the fabric of life.”[24]

 

 

Notes and Bibliography

[1] Graham Cray notes that “… a church is a ‘future in advance’ community … modeling and
ministering an imperfect  foretaste  of  the  new heaven and new earth.”  Quoted in  Alison
Morgan,  Following  Jesus  (2015),  159.  Edie  and  Lamport  provides  a  succinct  vision  for
Christian Education: “… [T]he preeminent task of Christian educators is to assist persons with
(re)establishing their relationship to divine love, to connect biblical truth to life, to participate
intimately in a community of faith, to examine their cultural surroundings in light of kingdom
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